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[bookmark: _Hlk184636435]We acknowledge the shared lands of the Butchulla nation and the Butchulla people of the Butchulla language region.
	[bookmark: _Hlk184637000]Education region
	North Coast Region 

	Year levels
	Prep to Year 6

	Enrolment
	692

	Aboriginal students and Torres Strait Islander students
	16%

	Students with disability
	24 %

	Index of Community Socio-Educational Advantage (ICSEA) value
	969 
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About the school-led evaluation
Sandy Strait State School completed a school-led evaluation as the first phase of the school-led review. As part of the evaluation, schools appoint their own team and use the School Improvement Tool to develop a school-led evaluation report.
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Over 12 weeks
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184 participants
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Student feedback
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Multiple opportunities for open conversation 
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Staff meetings to unpack SIT domains – responding to impact questions
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Ongoing consultation with School Supervisor and Senior Reviewer 
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SIT peer reviewer training undertaken by senior leaders
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Parent and community member online survey
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Community organisations and business groups



About the validation
This report is a product of a school-led review validation, carried out by Reviews and School Improvement (RSI) at Sandy Strait State School from 8 to 9 October 2025. 
The validation team comprised of:
Anthony Ryan, Senior Principal, Reviews, RSI (chair) 
Beverley Turner, Education Officer, RSI 
Rachael Rigby, Deputy Principal – Capability, Education Futures Institute (EFI)
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2 days
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94 interviews
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66 school staff
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43 students
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26 parents and carers
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5 community members
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Sandy Strait State School
[bookmark: _Hlk184626584]Key affirmations
These key affirmations strongly align with the school-led evaluation findings and the RSI-led validation findings.
	Staff and parents highlight a welcoming learning environment that offers diverse opportunities for students’ engagement and learning.
[bookmark: _Hlk211951549]Students speak with pride of their classrooms, remarking how teachers care about making learning visible with learning walls and celebrations of student achievement and success. Staff, students and parents express they highly value the wide range of extracurricular opportunities the school offers. Students highlight the musical, choir, bands, sporting teams, ‘Young Greenies’ environmental club and leadership opportunities that add value to their schooling. Students and parents speak appreciatively of staff who volunteer their time to support extracurricular programs, and how these opportunities significantly contribute to student engagement and wellbeing. Parents and community members praise staff members’ dedication to providing diverse opportunities for students beyond the classroom, which strengthens connections with the wider school community... Staff and parents describe a well-maintained physical environment where students demonstrate ownership by actively working to keep the school grounds clean and tidy. 

	Staff emphasise how working cooperatively within year level teams and school committees, fosters respectful and supportive collegial relationships focused on student achievement. 
Teachers speak appreciatively of collegial engagement time for planning curriculum, teaching and learning, recognising its importance in developing a shared understanding and working towards consistency of practice. Staff value the contributions of colleagues and enjoy opportunities to learn both informally and through more formal modelled practice, aligned to school priorities. Staff express appreciation for how their strong sense of authentic care and concern for one another further strengthens professional relationships that builds cohesive teams.

	Staff, parents and community members celebrate the initiatives providing students with a strong start to, and positive transitions through, the school.
Leaders promote and convey pride in the weekly KindyLinQ program, which regularly supports up to 30 children and their families. Parents speak positively about the 4 pre-Prep sessions, including the Saturday session that supports working families. Staff highlight the ‘Striver’ sessions provide a differentiated approach that includes additional visits for children with diverse learning needs. Staff and parents appreciate the transition processes that have strengthened children’s readiness for school. They remark these processes have fostered positive relationships between families and the school community and deepened connections through reciprocal visits with local early years services. Leaders describe using evidence of student learning and identified needs to inform supportive transitions between year levels, which ensures students are set for continued success.

	Staff express a commitment to the school’s improvement agenda, with a strong focus on the teaching of reading.
Teachers, teacher aides and leaders clearly reference the improvement priority and speak positively about targeted professional learning in teaching structured synthetic phonics (SSP). Teachers express they value leaders’ and peers’ support in transferring learning into classroom practice. Staff highlight how the collaborative approach has strengthened consistency in the teaching of word reading and enhanced teacher confidence and capability. Teachers convey they attribute this focus to measurable achievement in students’ word reading outcomes. Leaders and teachers describe optimism in the continued approach to embedding all components of the reading priority.



Key improvement strategies
Key improvement strategies are listed in order of priority. This is informed by the school-led evaluation and RSI-led validation.
	Domain 1 – Driving an explicit improvement agenda 
Collaboratively develop roles, responsibilities and accountabilities for all staff to provide clarity and purpose in implementing strategic and operational processes.

	Domain 6 – Leading systematic curriculum implementation 
Develop processes for reviewing curriculum implementation, aligning line-of-sight processes with teaching and learning, to ensure the planned curriculum is enacted with integrity.

	Domain 7 – Differentiated teaching and learning 
Build staff knowledge and understanding of multi-tiered system of supports (MTSS), inclusive education and trauma-informed approaches, to enhance school-wide practices that support all students to access and progress through the curriculum.

	Domain 3 – Promoting a culture of learning 
Develop a shared understanding of student behaviour expectations to enhance a united approach for supporting student engagement in learning.

	Domain 2 – Analysing and discussing data 
Prioritise the use, collection and analysis of behaviour and wellbeing data to inform plans and actions, and identify next steps in supports for students.

	Domain 7 – Differentiating teaching and learning 
Implement school-wide learning, engagement and wellbeing support processes through MTSS to provide students with focused and intensive support, adjustments and extension.





Sandy Strait State School
Improvement strategies
	Domain
	SRR-endorsed school-identified improvement strategies 

	1
Driving an explicit improvement agenda
	Collaboratively develop roles, responsibilities and accountabilities for all staff to provide clarity and purpose in implementing strategic and operational processes.

	2
Analysing and 
discussing data
	Prioritise the use, collection and analysis of behaviour and wellbeing data to inform plans and actions, and identify next steps in supports for students.
Sharpen staff capability in strategically analysing, disaggregating and triangulating systemic, school-based data and student work to monitor student performance and inform teaching.

	3
Promoting a 
culture of learning
	Develop a shared understanding of student behaviour expectations to enhance a united approach for supporting student engagement in learning.
Prioritise professional learning for all staff in implementing evidence-informed practices that support students with complex needs to contribute to a safe and supportive learning environment.
Refine processes for collecting and using student voice, through the student wellbeing committee, to inform responsive and targeted supports for student behaviour and wellbeing.

	4
Targeting school resources
	Establish processes for reviewing and communicating human resource allocation decisions with staff, to improve clarity and collective understanding of how resource allocations meet student needs.

	5
Building an expert teaching team
	Systematically enact agreed collegial observation processes, including watching others work (WOW), modelling, observation and coaching to reflect on, refine and enhance professional practice and support the implementation of school priorities.

	6
Leading systematic curriculum implementation
	Develop processes for reviewing curriculum implementation, aligning line-of-sight processes with teaching and learning, to ensure the planned curriculum is enacted with integrity.
Review and refine intentional collaboration opportunities, including pre-moderation, Collaborative Assessment of Student Work (CASW) and moderation, to progress all-staff knowledge, understanding, implementation and assessment of the Australian Curriculum (AC).
Align elements of the teaching of reading through the AC to build teacher knowledge and understanding of expectations for delivery.

	7
Differentiating teaching and learning
	Build staff knowledge and understanding of MTSS, inclusive education and trauma-informed approaches, to enhance school-wide practices that support all students to access and progress through the curriculum.
Implement school-wide learning, engagement and wellbeing support processes through MTSS to provide students with focused and intensive support, adjustments and extension. 

	8
Implementing effective pedagogical practices
	Build teacher capability in using the 3 principles of pedagogy to determine pedagogical practices and teaching strategies most appropriate for the diverse learning needs of students.
Create opportunities for professional conversations about effective pedagogy among teachers and leaders, to develop a shared language and understanding about pedagogy.
Systemically enact processes for engaging leaders and teachers in WOW, modelling, observations and feedback to continuously reflect on and refine effective pedagogical practices.

	9
Building school-community partnerships
	Strengthen relationships with local high schools to support alignment of curriculum and expectations that support student transition.
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